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Children’s Writing

gested that the stories we compose “mediate be- to make sense of and transform human experience.
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(p. 52). Still others have emphasized that literacy 1s and their visions for a better world at the same time
not only the ability to understand the conceptual con-  that they were constructing textual meaning in the
tent of written texts but also the means through context of school-based writing activjties. In sharine
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pieces that the children composed. their texts were inspired by books that they had

As the children began to write, they were also en-  read, shared, and discussed. Other texts were in-
couraged to read books that were made available to spired by their relations with friends and family
them in their classroom. These books represented a members, by current events related to their own his-

wide range of genres and topics of interest to chil-
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torical and cultural identities (e.g., Nelson
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in these activities, she had many friends who, in ad- goin’ down a hill and this other car was turning, and
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emblematic work, “My Mom,” the theme of family In addition to using writing as a vehicle for deal-
love was central. In this piece, Rosa attempted to af-  ing with her own emotional response to the auto ac-
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piece might function as an invitation for members of  the rhetorical shape of his essay. Anthony would
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ficult social problem and potential solutions to it: ever wrote as part of the Writers” Community, he de-

Like [ thought T should write a whole bunch about guns scrlbed. the history of a neighborhood park: his early
because, uh, like the police don’t even know what to do ~ Mmemories of the park, its present condition, and pos-
about guns, Police don’t know about guns. What should  sibilities for its transformation in the future:

they do? Should they put the people in jail or {let them]

have guns in their house? It’s probably all right to have The Park

guns in the house if you, no wait, if you know how to There was a park. The park was a place for boys and

use them. So I think it's going to be like a good story girls to play, but the gang came smoking pot. So then

that people can read. the kids stop come to the park and then the gang came.
It [my story] might help people. Like if their moth- The police come to look out so the park can stay clean.

ers have guns or if their fathers have guns, like uh the But the park never stay clean. The kids like me and you

kids can sit around and talk (o them like “we shouldn’t can’t go to the park. This is not fair to the kids like me.

inimihens | de ' aeradt tRes o ) Whone thiretvill rian ¢om

'1&'\1 ut

[ 7

stuff about guns. I want police officers to read it. Like if
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ple was too lazy and they wanted to take the slaves families, and he contrasted this problem with a story
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In “Enslaved” and in related conversations, Paul sponsibilities.
consistently articulated his visions for transforming Although our primary purpose in discussing the
family and community fife. Like Anthony, writing writing of Rosa, Anthony, and Paul was to reveal
for Paul became a way of assuming a literate social some of the possibilities that writing may offer
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