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Trachine entails the creatinn of connections amous lencher studenl, gnd content <o

that educational experiences can be had. Powerful teaching engages and recalls a lure
of learning. To explore this lure, or love of learning, and s place in teaching, I first
evoke a bit of what this attraction feels and looks like. Depicting this lure conveys some
of what the seduction of learning is all about. Following this section on the love of
learning, 1 hzghhght features of what thzs love of learning looks like in teaching. In

Jenrbing 1e_nf leaymy, nehers) attemnt o lure oy spudentsand,

reaching beyond themselves, to connect with the subject at hand. It is the teacher who
invites us beyond the boundaries of ourselves, to another territory. The second major
section af thz.s essay focu.ses on the qualmes of tth educatzonal invitation. It is an
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expresses a respect for, faith in, and insistence that the students see what the
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the qualities of the educational invitation.
Given the harsh lessons of teaching in todays schools, we can no

It seems qunte hkely that despair will visit a teacher who hures students
into learning in a naive and vulnerable fashion.® As teachers we may need
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LIBRARIES, PONDS, AND STREAMS

Growing up in Pittsburgh in the 1950s, Annie Dillard was one of four lively
children in a family that did not appear to want for money or resources.
Annie loved to read, and the closest library was the branch in Homewood.
This branch was located in one of the Black sections of town. Because it was

some distance from her house, Annie’s mother would drive her there.
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Library. I would, in the same letter or in a subsequent one, ask him a
question outside the scope of his book, which was where 1 personally
might find a pond or a stream. But I did not know how to address
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too, that my letter would disappoint him by betraying my ignorance
... What, for example, was this noisome-sounding substance called
cheesecloth, and what do scientists do with it? What, when you really
got down to it, was enamel? If candy could, notoriously, “eat through
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residents whom I knew had little money and little free time. The
marble floor was beginning to chill me. It was not fair. (AC 83)
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nately, entering the natural worlds her field book introduced was not
without admission fees. It seems other factors conspired to limit some
people’s entry.
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has. She conveys her beloved book’s appeal along with her library’s special
feel. Having lingered in Midwestern and Northeastern Carnegie neighbor-

o gy evedningr sneerimantel prdificer hailt durins jhaggerls

1900s, Dillard captures much of the experience. One can almost smell the
1
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coolness of the marble and stone floors. These sensual features seemed to
enhance the library’s intellectual and emotional allure. After one or two
successful visits, the library’s particular promise becomes apparent.
Libraries open worlds, worlds otherwise not easily accessible, and in doing
so they allow us all sorts of unimaginable pleasures. A library’s holdings
offer the possibility of immersion into other worlds, immersion into natural,
unnatural, and human landscapes. These landscapes take us beyond
ourselves into realms that seem to beckon our imagination and beg for
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that.of repching_and entail the same pain, that of falline short or being
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open the thin lid and find a crystalline intelligence inside, a rayed and
sidereal beauty. Crystals grew inside rock like arithmetical Howers.
They lengthened and spread, adding plane to plane in awed and
perfect obedience to an absolute geometry thai even the stones
—maybe only the stones—understood. (AC 139)
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the hills for more specimens is to act on that desire to reach for the
unknown. When Dillard reaches out to understand the wet world of ponds
and streams, she yearns to drench but not drown herself. Rocks, once
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we look for companionship and community. Perhaps we don’t want to be
alone. Or it could simply be that we want to share the pleasures of learning.
But impelled as we are to leap into the unknown and explore other worlds,
at some point we come back to something familiar. We seek companionship,
we yearn for others who have or could share with us the intrigue and
inroads of this learning. This seems to arise in a variety of ways. As learners,
it is delightful to have other hungry learners around. In graduate school, 1
gained a great deal from my coursework, but in many ways it was the
graduate student camaraderie that fueled and informed much of my
graduate education. As I talk to middle and high school teachers, I hear that
it is the absence of a community of meaningful discussion that deals a
significant blow to their endurance as teachers. To endure as teachers they
need to continue to learn. Without companionship in their love of learning,
teaching feels quite isolated and can be difficult to sustain for a long period
of time. It seems many teachers yearn for some sort of intellectual
connection and companionship.

In seeking companionship, in asking others to come along and witness
these worlds, Dillard also ran into injustice. The other worlds that were

freelv portrayeq jn_her public librarv were not readilv available o all in |

Pittsburgh. In Pittsburgh, if you were poor and Black, you could not easily
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between the library’s freedom and the real world’s limitations struck Dillard
as cold and unfair. When power determines who can and cannot experience
these loves, whose worlds are open to beauty and whose are not, issues of
justice and fairness loom large.” Anger lurks. And this was not the only time
power ntruded. Dillard’s favorite author, Ann Haven Morgan, seemed to
write with a register somehow reserved for men. This incongruity stayed
with Dillard for some time. Dillard’s worlds, while filled with wonder and
beauty, also contained injustice and ugliness. It seems that the beauty of



472  Teachers College Record

and_noineralaeists, taneht her how to listen ta zack<.and nev anen their

beauty. Dillard was not alone nor without instruction. But she wasn’t in a
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explore the dynamics of this love within that setting.
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attend a breakfast as the School’s representative. Generally these invitations

have little or no educational purpose. They are neither motivated by a love
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me, giving full voice to the gift of thought. Something in me knew that this
gift was mine as well, though it was years before 1 could fully trust that
knowledge” (CT 22). Palmer experienced this man’s authentic engagement,
felt the allure of his “gift of thought,” and eventually accepted the invitation
to a life of the mind the gift represented. There isn't a template for these
invitations. But there are some shared features.

AN INVITATION TQO RECEIVE THE HUMAN INHERITANCE AND
JOIN THE DISCUSSION

When my son Matthew practiced his cursive loops and curls, he seemed to
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the assigned tasks or purported pragmatic payoffs. It will open neither
mind nor heart.

AN INVITATION FROM THE DEPTHS

An invitation’s authenticity issues from the source, and, in the case of
teaching, a central source is the teachet’s love. If this love of learning is real,
it is inevitably conveyed. And ifit is real, it taps and arises from the depths of
the teacher s soul. Falling in love (w1th a text or another) is always an amaz-

fall in love with another human being, we find ourselves confronted and
comforted by another’s significance. We find ourselves surprised by what
this other person knows of us, by what we see ourselves. What we see,
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In their choice of lovers both. . . reveal their essential nature. The
type of human being which we prefer reveals the contours of our
heart. Love is an impulse which springs from the most profound
depths of our beings and upon reaching the visible surface of life
carries with it an alluvium of shells and seaweed from the inner abyss.
A skilled naturalist, by filing these materials, can reconstruct the
oceanic depths from which they have been uprooted.'?

Gasset's depiction of personal romantic love parallels the lure of coming to
know and our love of learning in teaching. As Anne Carson reminds us,
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didn’t seem to obstruct, perhaps even enhanced, his appreciation and love
for the beauty that geometry conveyed. He capably conveyed to Jane his
lgu~ and hic ohility tn cee in aenmetrv “heantv hare.” AndUhis infergsis werce
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Unfortunately, Mr. Barton did not last long at Burris High School. Two
vears later inshe parlv_1970s someane reported that he had. offered a
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some years past before a teacher of some renown. She talked about how
ke vz £apefial cho had haan-
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on other days the lessons did not rely on relating her life’s personal details.
For Miss Hughes, music appreciation was intensely, but not irreducibly,
personal. Music was an animating force in her life: it stirred her depths and

.
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connect the music with her students through her own love, sorrow, and joy.
In inviting students to partake in the lure of music, she could not overlook
the love and sorrows of her past, the fluid that connected her to the world
around her. As she once related, “Some people’s lives are affected by what
happens to their person or their property; but for others fate is what
happens to their feelings and their thought—that and nothing more” (T4
85). Miss Hughes didn’t seem to fit into either category easily. Her injured
hand and her musical love placed her in both. It seems she was able to
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and to connect them with features of her students’ lives. Mr. Bowler, Mr.
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invitation into a bona fide one. She could no longer step into the classroom
and deliver a shiny and bright performance. Over the years she came to see
her bright performances as inadequate invitations. Others like Chris Zajac
{in Tracy Kidder's Among Schoolchildren), teaching elementary students in
our poor urban centers, spend a good portion of their academic year simply
trying to get students to the point where they can hear the invitation to
learn # When reading Among Schoolchildren and thinking back to my days of
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much time is spent simply getting kids ready, preparing them to be
receptive to those doors onto the precious things. When our material needs
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Kessler, and Ann Diller contributed essays to an edited (Liston and Garrison) collection entitied
Teaching, Learning, and Loving (New York City, Routledge Falmer, 2003).

3 Anne Carson, Eros the Biltersweet (Princeton: Princeton University Press, 1986). This
book will be cited as EB in the text for all subsequent references.

4 Annie Dillard, An American Childhood (New York: Harper and Row, 1987). This book will
be cited as AC in the text for all subsequent references.

5 Elsewhere I have commented on these matters. See Daniel P. Liston, “Love and Despair
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Bittersweet, 1s an exploration of, and attempt to gain a clearer understanding of eros. An
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eros is the paradoxical desire that motivates and inhabits romantic yearning. Others, for
example Birch, write of eros more broadly as yearning and desire. In Carson’s work, however,
the context is one of romantic love and yearning.

) ) ) _ ) 7 Kerry Burch is helpful here. See Burch, Eros as the Educational Principle of Democracy.
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